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Most Able Children  
 

 
 
 

 
 
Principles 

 

We aim to maximise the potential of all of our students, including those who have the highest capacity 
for learning, and the importance of doing so is highlighted by economic research. 
 
As per government guidelines, we identify students on the Most Able Children (MAC) register in 
order to enable teachers to meet the needs of all learners effectively in the classroom.  MAC refers 
to our most able children: those who are working, or have the potential to work, ahead of their age 
peers and have a high aptitude for learning across a suite of subjects.   

 

At Wildern Academy Trust we believe that identifying and supporting the Most Able Children 
(MAC) student will: 
 

- Broaden and deepen the learning experience for the most able. 
- Provide experiences and activities beyond the regular curriculum for some students. 
- Ensure that most able students are appropriately targeted across all subjects to promote 

academic success. 
- Ensure that the progress of most able students’ is monitored, and that the underachievement of 

these students can be addressed through various interventions, enrichments and mentoring 
programmes. 

 

Practice 
 

- Students’ CAT data, KS2 data and early performance in KS3 is used to compile a MAC register in 
the first instance. 

- The MAC register is continuously reviewed, and whilst a student is never removed from the 
register, through WAD analysis, teacher and parent input, students can be added to the register at 
a later date. 

- The MAC register is continuously reviewed to support students’ academic development. 
- MAC information is available on Markbook and tracker to assist teachers’ planning. 
- Curriculum areas support the academic development of the most able through the provision of a 

suitably challenging curriculum and extra-curricular opportunities.  
- An enrichment programme of activities is tailored to meet the needs of each cohort of MAC 

students to support them both in and outside of the classroom.  This could include academic 
mentoring, peer mentoring, stretch and challenge workshops, curiosity projects, competitions 
and enrichment provision via year group MAC etc. 

 

 Roles and Responsibilities 

 
Every teacher is responsible for ensuring that the learning needs of MAC learners are met, that 
learning is adapted appropriately, and that under-achievement is identified swiftly so high impact and 
tailored interventions are implemented effectively.   
 
 
 
 

At Wildern Academy Trust we believe that effective teaching and learning takes place when …. 
   …….. students are challenged, feel successful and are stimulated and motivated. 
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The Senior Link Manager, alongside the MAC Coordinator, will: 
 

- Lead the development and implementation of curriculum provision for the most able students 
through Year Teams and curriculum areas through a range of CPD and sharing best practice. 

- Develop and monitor the implementation of the MAC policy. 
- Support the DOPAs (Director of Progress and Achievement) by assisting with liaison support with 

primary schools and post 16 colleges regarding the most able students and master classes. 
- Monitor and co-ordinate target setting where appropriate for the most able in conjunction with 

relevant staff assessing CLPs (current level of performance), TGs (target grade) and attitude 
grades. 

- Develop and implement a framework for the identification and support of most able students 
through year teams and curriculum areas. 

- Monitor the academic progress of identified most able children, analysing data to see where action 
is needed. 

- Develop whole staff awareness of how MAC students can be supported across the school. 
- Monitor that DOPAs and Directors of Learning (DOL) celebrate individual and group MAC success 

within school and with parents. 
- Alert and inform SLT on issues and developments to do with the MAC children at Wildern School. 
- Co-ordinate a programme of enrichment and intervention opportunities.  
- Support and monitor any members of staff involved in delivering the Enrichment activities 

- Use available data to monitor the progress of groups within the MAC register. 
- Celebrate the progress and activities of the MAC students. 
- Exemplify effective practice for MAC students in their own professional practice and disseminate 

where appropriate. 
- Develop effective pedagogy with respect to the teaching of MAC students across the school. 
- Initiate strategies which support the professional development of colleagues to improve the 

school’s capacity to personalise learning for MAC students. 
 

Directors of Learning / Subject Leaders will liaise with the Lead practitioner for MAC to: 
- Ensure that target setting is appropriate and support the understanding of the subject team in 

helping students attain these targets. 
- Fulfil the requirements of the MAC framework and policy. 
- Ensure programmes of study enable students to succeed academically. 
- Develop extra curricular support for the most able. 
- Monitor the progress of the most able within their subject area. 
- Celebrate the achievements of the most able. 

 
 Subject Teachers will: 

- Use the relevant data on MAC students to ensure their curriculum provision suits the needs of 
most able students. 

- Support the learning of all students and the most able (as identified on the MAC registers) within 
their teaching group as well as liaising with DOLs, SLs (Senior Leaders) and other colleagues if 
issues of concern arise. This may include DOPAs and Tutors. 

- Adapt their planning to meet the needs of the most able learner through a variety of stretch and 
challenge strategies. 

- Monitor the progress of the most able learners in their classrooms and adapt long term planning to 
support the progress of the most able children in their classroom. 

 
 The Assessment Manager will: 

- Support the MAC co-ordinator in identifying students using the data held at Wildern School  
- as well as looking at KS4 at 8/9 targets and areas of success and concern in attaining these 

targets. 
 

Linked policies:  Assessment  
   Behaviour for Learning policies 

Careers Education, Information, Advice and Guidance (CEIAG) 
Moral and Social Studies (MSS) 
Pupil Premium  
Teaching and Learning 
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Appendix 1 

 
Evidence informed practice to improve outcomes: 

 
● Increased depth and complexity of ideas presented 

● Greater abstractness of content 
● Greater ambiguity 

● Opportunities to explore multiple points of view 

● open -ended problem solving 

● Opportunities to develop critical thinking skills beyond grade level 
● Sophisticated, advanced resource materials 

● Activities that require more independence 

● Opportunities to make connections 

● Greater choice in product and paths to production 

● Accelerated pace of instruction 

● Opportunities to develop metacognitive skills 

 
From ‘What works in Gifted Education? A Literature Review’ - Centre for Education Economics  
 
 
Appendix 2 
 
Possible Characteristics of Most Able Learners 
 
Learners on the MAC register are all individuals.  It is difficult to generalise about behaviours and 
characteristics as each learner will be shaped by her experiences to date.  Although some of the 
below might appear contradictory, look out for learners (particularly able learners) who – 
 
1. Ask questions, often very divergent questions which may appear to have little to do with the 

exact topic being studied.  Encourage this.  If you do not know the answer, discuss how you 
could both explore this, show genuine interest and a delight that they want to know more about 
your subject. 

 
2. Take a long time to complete work as they strive for perfection – the perfect word, punctuation 

mark, phrase, illustration.  They may want to think about their work carefully before committing to 
an answer / essay / decision / opening sentence.  This is why extension work is not appropriate 
for HLP learners – they often take longer than less capable learners.  (This is less likely in Maths, 
Physics and Chemistry, depending on the nature of the task). 

 
3. Learners who become very upset if anything goes wrong or want to start again if they make a 

small mistake.  Encourage a growth mindset and model who you, as a competent, respected 
adult, copes when you come up against problems. 

 
4. Challenge you and correct you!  Welcome this, ponder it, ask for more information (at the end of 

the lesson or when the class is working independently).  Never put them down or dismiss them 
out of hand. 

 
5. Think divergently and creatively – have loads of possible answers! 

 
6. Want the right answer and can get very anxious if this is not cut and dried.  In subjects such as 

History and A&D where you are often speculating or experimenting, make it clear that you are 
interested in the quality of thinking, not in getting a correct answer as there might not be one. 

 
7. Insist on including everything they know about a topic and find it hard to prioritise.  Teach them 

strategies for identifying what is most important.  Play 1 minute games (produce a 30 second 
radio broadcast outlining key issues, summarise in 1 sentence / 12 words / 3 words, write a text 
message, come up with 1 counter-argument, draw a cartoon with 1 caption).  Practise timed 
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writing and provide opportunities for learners to decide on priorities/the most important 
point/highest impact strategy/etc. 

 
8. Might find mind maps impossible.  Some relish the open-ended nature of mindmaps but 

exceptionally able leaners might panic with something so wide or spend so long on one section, 
they get little out of it as a whole.  Try offering something with more structure such as a learning 
mandala. 

 
9. Are very sensitive.  Home and friendship issues will feel more acute and what seems trivial to 

you will be overwhelming to them.   

 
10. Find it hard to accept criticism.  Be very careful to separate the learner from the work as they 

often see criticism as personal – avoid “You haven’t …” and try, “The essay needs …” 

 
11. Are disorganised and have difficulty managing their time. 

 
12. Might not produce neat, ordered work as the ideas come too fast – think of Leonardo Da Vinci’s! 

 
13. Are unwilling to change their mind about an issue and be able to argue vehemently for their 

viewpoint.  Play a game – ask them to argue for something blatantly daft, e.g. Hitler should have 
won the Second World War, recycling should be illegal, we don’t need to worry about extinction. 

 
14. Have extraordinary concentration spans when the learning is inspiring. 

 
15. Are able to draw many and wide ranging inferences. 

 
16. Are excessively self-critical. 

 
 


